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The Good School Toolkit Objectives

. To equip teachers for increasing student confidence
and success

. To create a learning environment that is safe and
respectful

3. To support the administration in becoming more
transparent and accountable




Step 1 Your Team & Network

This work requires the vision and dedication of many. In this
step, you will create your Good School Committee and join
the Peer Learning Network. The goal is to connect yourself with
key people who share your commitment to creating a better
school, and who will help you along the way. You will also get
the entire school thinking about how everyone can help lead
change using their own leadership style.

With the guide for this step, you will receive:
- What Is a Good School? by Dipak Naker

Step 2 Preparing for Change

Change is challenging, no matter how positive it is. In this step,
you will conduct preliminary activities that will spark people’s
interest and document their starting perspectives. You will

help everyone in your school realise that they have power and
can use that power positively to help create a Good School—
because this work will need everyone’s help. The goal is to
Launch your efforts with an inclusive culture and with the tools
to measure and celebrate change.

Step 3 Good Teachers & Teaching

Good teaching means supporting students’ cognitive, social
and ethical development. It is only with all three that
students can build the social awareness and decision-making
skills for becoming successful adults—adults who contribute
positively to their families, professions and communities. To
support students in this way requires many skills that reach
far beyond traditional academic instruction. In this step, you
will inspire teachers with a renewed sense of their role, greater
professional support, and approaches for interacting positively
and creatively with students. The goal is to create motivated
teachers who excel as educators and take pride in their work.




Step 4 positive Discipline

The strongest type of discipline comes from within. That internal
motivation to do well and the ways we foster that in students is all
called positive discipline. In this step, you will establish the school
culture and disciplinary methods that support positive discipline
instead of corporal punishment. The goal is to create students who
believe in themselves and are thus motivated from within to be their
best.

With the guide for this step, you will receive:

- Positive Discipline: Alternatives to Corporal Punishment by Raising
Voices (book)

Step 5 Good Learning Environment

When students feel protected and respected, they can learn

more and grow more, knowing that their school is watching out

for them and their basic needs. In this step, you will create a YOU ARE
psychological sense of safety and inclusion, as well as enhance HERE
the school's physical compound. The goal is to give students a

sense of security, dignity, value and voice.

Step 6 Good Administration & The Future

Remaining a Good School requires valued and trusted
administrative leadership. Every step so far has helped you
build just that. In this step, you will measure and celebrate the
successes of your Good School initiatives and transfer ongoing
Good School leadership to the administration. The goal is to
inspire everyone with what you have accomplished and with a
vision for the future.
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5.1 Plan your activities for Step 5, and

introduce Step 5 to the school community.

Why? It will be easier to manage each step if you plan,
delegate and set expectations in advance.

Each step requires a “map” to lead the way. Gather your Good School Committee
at the beginning of each step to review the various activities and decide which
subcommittee will oversee each. The subcommittees can then have their own
meetings to determine the details and everyone’s role. Once a vision for Step 5 is
clear in everyone's mind, it is time to get the school community equally excited and

@ engaged. A great way to do this is to have the student subcommittee perform a
short play at assembly that introduces the key ideas related to Step 5.

A process for a simple and effective planning meeting
Review all together

Collect the monitoring checklist for the previous step: Step 4.

Invite the community chairperson to summarise the supplementary community

activities conducted during Step 4. Collect the Community Activities Reporting Form
from the community subcommittee.

Review each activity in Step 5, reading through the instructions aloud if needed.

Choose which activities you will implement and which subcommittee will lead the
implementation of each.

Plan in subcommittees and report back

Have everyone meet with their subcommittee to create detailed plans for each
activity they are responsible for leading. This includes writing down the answers to the
following questions (see Sample Action Plan in Step 2, Tools & Materials):

WHO

Who on the subcommittee will oversee this activity?

Who will help them implement it? (Choose an appropriate number of people for the
activity)

HOW
How will implementation be the same/different to the Toolkit instructions?
WHAT

What materials and resources will we need?
What tasks need to be completed by the organisers?
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WHEN/WHERE
When and where will the activity itself take place?

When will each task need to be completed so that the activity stays on
schedule? (You may choose to answer this last question when first listing the

tasks under WHAT.)
Ensure that the people overseeing each activity receive a copy of this

information as well as the Toolkit instructions for the activity. Explain that
these people will organise a meeting for all those involved to decide who will

take on which tasks.

Have subcommittees share their plans for each activity with the full Good
School Committee.

Remember: This is only an example. You can choose to hold the planning
meeting in other ways that feel more familiar.

A short play at assembly

Engage the students on the Good School Committee in preparing a short play to
introduce this new step at assembly. They will find ideas in the cartoon booklet
What Is a Good Learning Environment? (which came with the Introductory

Package).

SHORT PLAYS

are a great way for students to be
the voice of Good School ideas at
the start of each step.
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5.2 Create a positive psychological learning
environment by introducing students to Llife

skills for believing in themselves and each
other.

Why? A student’s learning environment begins within—starting
with their belief in themselves and their fellow students as
worthy and valuable human beings.

Different to other leadership workshops, this workshop consists of one typical module

on “smart choices” (which will also be used for the Good School Morning in this step)

and a collection of short life skills activities designed specifically for students. These

Life skills activities are divided into five categories and are meant to support students in

building their self-confidence, self-identity, self-worth and sense of responsibility toward

themselves and others. These foundations contribute to a student’s psychological learning

environment. As students begin to believe more deeply in themselves and others, they will
@ care more about learning and school. Implement this leadership workshop in two steps:

first with the Good School Committee, and then repeating the Life skills activities with the

student population, facilitated by student leaders (for students, by students).

Leadership Workshop 5: Developing Student Life Skills
Also see Step 1 for the Participatory Learning and facilitation Guide.
Module 5.1: Smart Choices

Module 5.2: Team Building and Cooperation
Module 5.3: Respect and Responsibility
Module 5.4: Self-Esteem and Values

Module 5.5: Friendship and Relationships
Module 5.6: Gender and Self-Image

STEP ONE: For the Good School Committee
Conduct the entire Leadership Workshop 5 with the Good School Committee.

It is important for the Good School Committee to experience these activities first hand,

to best understand the concepts students will learn. You can do this as a one- or two-day
session, or gradually over the course of a month.
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STEP TWO: For all students

Conduct Modules 5.2 to 5.6 for students by students (Module 5.1 is saved for the
Good School Morning).

When these life skills activities are led for students by students, the interaction even
further deepens understanding—with peers seeing that they are not alone in their
growth and learning, fears and challenges. Simple activities can have a big impact,

especially for students who are new to using their voices and believing in themselves.
Here is how to organise this experience:

Prepare the students from the Good School Committee for being student

facilitators, responsible for implementing the Llife skills activities with the
student population:

o Decide whether to recruit other student leaders as facilitators (ensure

any new student facilitators participate in the activities themselves before
facilitating).

o Focus on one module per week (each module contains seven short life skills
activities).

Identify the different ways to reach students with the Llife skills activities
for that week (e.g. as a special activity within student clubs, as impromptu
activities during lunch hour or break, at the start of the day with the
permission of class teachers).

o Make a schedule of who will facilitate which Life skills activity in which
location.

Check in with the student facilitators throughout their efforts.

Have a wrap-up meeting at the end to thank the student facilitators and capture
what they learmned.
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5.3 Facilitate “power up” activities to build
students’ ability to cope with challenges.

Why? Because life as a student comes with ups and downs.

Strengthening students’ ability to thrive after difficult moments
helps keep everyone connected to their Power Within.

Part 1: What ls Resilience?

Teacher protagonist or Good School Committee members facilitate a five-minute activity
to help students understand what we mean by "resilience”:

1. Create small groups of two or three students each and give each group a rubber band.

Invite the groups to play with their rubber band, stretching and pulling it and then

checking whether it can (or can’tl) return to its original shape. Take care that no one
shoots the rubber band at a classmatel

Note: If rubber bands are not available, you can also use your imagination for this
activity!

. Ask the group to reflect on the rubber band activity. Consider the following questions:
When you stretched or put tension on the rubber band, what happened?
In real life, when you feel stretched or under tension, what usually happens?

Is there anything we can we learn from these rubber bands?

. Explain:

Some rubber bands are thin or weak and break when under pressure. However,
others are strong—and can “bounce back” to their original shape.

In Life, all of us will meet situations or challenges that will stretch us or put us

under tension—Like a rubber bandl The good news is that we can strengthen our
ability to withstand this pulling.

Resilience is the ability to handle the ups and downs of life. Resilience is a skill—
with practice, all of us can strengthen our resilience.

14




Part 2: ‘Powering Up" Our Resilience

A good learning environment provides our students with opportunities to build
resilience. We can build resilience by moving our bodies, focusing our minds,
connecting to others and controlling our emotions. The following short activities
are intended to “power up” resilience—in other words, to nurture and strengthen
resilience within students. Consider including these activities at the start or end of
classroom Llessons, school assemblies, drama performances, sports days—anytime
students are gathered. While these exercises may seem unfamiliar at first, keep an
open mind and trust that the more often you practice, the easier and more powerful

they become. Try doing one of the suggestions below every day—or create your
ownl

Box 1: Powering Up Resilience by Moving Our Bodies!

1 Am a Superherol Ask students to stand up
straight with both hands at their waist. Ask
them to strengthen all the muscles in their
legs and gently lift their chin and chest. Tell
them to stay in this position for five slow
breaths, breathing in and out through the
nose. Invite the students to imagine they

are a superhero—full of strength and power.
For an extra boost, have everyone raise their
arms into a “V" shape. Encourage the group to
imagine they have just won the Olympics or
scored high marks on a test... anything that
makes them feel victorious! Have them take
another five slow breaths in and out through
the nose. Ask the group to notice how this posture makes them feel.

Our Bodies Need to Restl Sometimes we just need breakl Provide a three-minute
"power nap"—when students can lean on their desk, close their eyes, and rest

their body and mind. Consider guiding the relaxation by asking students to bring
their awareness to different parts of their body and encouraging each body part

to relax. (You can use the script provided for the relaxation exercise in Step 3,
pages 67-68)

Box 2: Powering Up Resilience by Focusing Our Minds!

Walking Like a Leopard! Ask students to stand up and spread out across the room.
Tell them you are going to practice ‘mindful walking” for three minutes—which
means walking with full awareness of every step and muscle in our body. Just
Like a leopard stalks its prey with exact steps, invite the group to walk extra
slowly. The key is to notice each tiny movement—the way your foot moves, the
feeling of the ground, the way the muscles in your legs strengthen, even the
way you are breathing as you walk.
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One Minute of Silencel Ask everyone to sit up straight, with both feet firmly planted on
the ground. Remind the group to relax their shoulders and any place they feel tension.
Tell the group that everyone is going to be completely silent for one minute, keeping
their eyes either closed or lowered towards the ground. During this silence, everyone
will count their breaths, starting at one. But there is a trick—every time they lose focus,
they have to start over at onel After the minute has ended, ask for feedback on the
experience. Did anyone make it to ten without getting distracted? Remember that it is
normal to lose concentration—the more you practice, the easier it gets!

Box 3: Powering Up Resilience by Connecting to Othersl

Feeling Thankfull On the board, draw a circle and divide it into four sections. At the

top of the circle write the phrase ‘I am thankful for your supportl” Then label each

of section: (1) family; (2) teachers; (3) friends; and (4) neighbours. Ask students to think
about any family members, teachers, friends and neighbours who have helped them out
or made them feel good: for example, someone who made them laugh, shared advice,
kept a secret, listened to problems or cared for them in any way. Ask each student to
write the name of one or two people who easily came to mind, and as they write, to
silently repeat the words, ‘I am thankful for your support!"

Passing Goodness Onl Invite the group to sit up as straight as possible and close or
lower their eyes. Have them take in a deep breath through their nose, imagining that
the airis full of goodness. Then, ask them to visualise that goodness being multiplied,
and as they breathe out, even more goodness circulating in the room. If it's helpful, the
group can imagine that this goodness is a golden light that glows brighter and brighter.
Finally, invite the group to pass that goodness along to a specific person in their Life.
This could be anyone who is going through a difficult time and might benefit from extra
support. Remind students to practice this activity anytime they likel

Box 4: Powering Up Resilience by Controlling Our Emotions|

Throw Away Bad Feelings! Draw a circle with chalk in the middle of the room and tell
participants to imagine that it is a campfire. Ask students to stand or sit in a circle
around the “fire” and to take a piece of paper out of their notebooks. Ask students

to think about a time in their lives when they felt lonely, ashamed or like they did
not belong in the group. Have them write down on their paper any negative reactions
(thoughts or actions) they had when they were feeling like this. Then, ask them to
crumple the paper and toss it in the “fire”. (For more details, see Leadership Workshop
Activity 5.7b, page 73). Before leaving the fire, have students take out another piece of
paper. This time, the fire will provide energy to create a positive feeling—like courage,
hope or joy! Invite participants to write down any positive feeling they want take with

them for the rest of their day. Holding the page near the fire, they can imagine that
feeling growing strong|

My Gratitude Listl Ask everyone to take out a clean sheet of paper and pen and write
at the top “Today | am grateful because of these five things”. Explain that we can be
grateful for many different things, like a clean compound at school, a loving family at
home or something about ourselves—Llike strong legs that help us walk around all day!
Allow five minutes for writing and reflection, as students complete their gratitude list.
Remind the group that even difficult situations can have a hidden aspect to be grateful
for. For example, maybe your football match got cancelled because of heavy rains but
that allowed you extra time to spend with your family or friends. Encourage students
to create a new gratitude list each day for maximum benefits—or better yet, set aside a
few minutes of class time for this important practicel
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5.4 Increase opportunities for student
leadership and voices in the creation of a

positive learning environment.

Why? When students are given opportunities for leadership and
self-expression in how the school is run, they become invested
in making the school a positive place to be.

Students’ voices and ideas are unique expressions of how students see, feel and understand
the world. If these are not valued, students withdraw and learn to become passive.
Another step in establishing a healthy psychological learning environment at your school is
to have opportunities for students to create the learning environment they desire through
their own leadership and by sharing their ideas. This experience will also develop their

skills as decision-makers and democratic citizens. There are many ways to lead—from being
commanding and authoritative to knowing how to engage and empower others. As we

saw in Step 1 and Step 3, part of being a Good School is expanding our understanding of
leadership and ensuring the opportunities for students are equal for females and males and
all leadership styles. Here are some ideas.

TIP: Creating or strengthening your student council is a good place to startl

17




Student council

Elect a student council to represent students’ concerns to the administration (e.g.
concerns about a proposed Parents’” Day, teacher absenteeism or the state of sanitary
facilities). Here are some guidelines below. If your school has a student council or
prefect body, these ideas may still be helpful for strengthening existing structures:

Create different types of student council roles. For the most senior roles, have
both a female and male position, so that there is co-leadership of the student
council and guaranteed female and male representation.

Have the administration and teachers publicly encourage both female and male
participation, and ensure a campaigning period that upholds all the qualities of a
Good School. The administration can remind and encourage students (as in the
Good School Morning for Step 1) that we need different kinds of leaders to create
a Good School: drivers, thinkers, influencers and relators.

After election day, congratulate all those who campaigned. For those who were not
elected, speak with them individually about other ways they can take on leadership

roles at the school.

Provide training for the student council using Leadership Workshops 1 and 2 (found
in Steps 1and 2).

Assign a teacher supervisor to guide council members in the following:

o How to advocate for students’ concerns

0 How to eliminate gender stereotyping in how they work together (eventually
using the gender faimess policy as their guide, see Activity 5.4)

Student magazine or newsletter

If your school has the resources, encourage students to start their own magazine/
newsletter in which they report what is going on at school and in the community, as
well as publish poems, stories and opinion pieces.

Initiate the project as part of an assignment for English class or as an ongoing
student-led activity.

Print a limited number of copies and post them on the notice board, or if resources
are available, make copies for school-wide circulation.

If there is great interest among students, create two female and two male positions
for an official school magazine. Have interested students apply or run a campaign

for election.

Assign a teacher supervisor to guide the four student leaders who are chosen/
elected in the following:

How to recruit submissions from other students

How to ensure the magazine upholds the values of a Good School

0 How to eliminate gender stereotyping in how they work together (eventually
using the gender faimess policy as their guide, see Activity 5.4)

18



Suggestion box

Students often have incidents to report or ideas for improvements. However, they also
often lack access to the administration and want anonymity.

Place a box in an easy to reach location, and label it “Suggestion Box".

At assembly, explain to students that they can use the box to submit anonymous
comments, either about incidents of concern or how to improve the school.

Appoint a staff member to check the box regularly.

Take students’ suggestions seriously, and present them when possible at staff
meetings.

When you take action based on a suggestion, be sure to let the entire school know.
Announce at assembly or to each class that the new action is being taken because

of a student’s suggestion. This helps students feel empowered and lets them know
that their opinions are valued.

Art and music

In addition to students sharing their concerns and ideas, it is also important to create
opportunities for creative self-expression. Art and music are natural ways to do this.

Create spaces and opportunities on the school compound for students to make
crafts, to create poems and songs, to dance and drum, or to draw and write.

Invite students to perform art and music at the beginning of assemblies, school
meetings and events.

Contests, debates and dramas

In Step 2 (Activity 2.5) initiatives were suggested for school-wide reflection about a
Good School—including contests, debates and dramas. You can continue using these
activities to encourage student voices on new topics.

Ask for students’ feedback about the Good School activities conducted last term.

Engage students in choosing one topic per term for similar school-wide reflection.
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5.5 Create a new Code of Conduct to ensure
an equitable learning environment.

Why? As a Good School, your Code of Conduct can combine
all key statements and policies created while using the Good

School Toolkit, so that they become the foundation of good
governance going forward.

Throughout the Good School Toolkit, your school has been drafting various statements
and documents that support creating a safe and conducive learning environment. These
pieces can now be finalised and integrated into a revised Code of Conduct—one that
becomes a valuable and actively used tool in maintaining a Good School. After all the
Good School experiences and learning to date, you might look back at draft work from
earlier steps with new ideas. For some pieces, you might still need to gather stakeholder
input. Here are some suggestions for pulling everything together.

How to create a new school Code of Conduct
Gather everyone from the Good School Committee for a special two-hour meeting.
If your school has a Code of Conduct, review it with the group.

Explain that it is time to integrate work from previous steps in the Toolkit to create a
new Code of Conduct.

Share the Code of Conduct Template and Code of Conduct Samples (found in Tools
& Materials). These tools identify what you need from other steps in the Toolkit and
provide tips for bringing everything together in one document.

Discuss the different sections of the template, and develop a strategy for finalising
each. Here are two options:

o Organise a half-day retreat to make the big decisions together, and then ask a
small group to do the final wording and refinements separately. OR

o Immediately delegate each section to a small working team. Reconvene a few

days or weeks later, when everyone can present their draft work and finalise
wording together.

Once completed, share the Code of Conduct as “draft” with a small group of
stakeholders for feedback by a specific date. These stakeholders could include all
teachers and administrators, the parent advisory committee, key community leaders
and student leaders (e.g. members of the student council and student court).

Post the Code of Conduct as "draft” on the Good School bulletin board, with a
suggestion box for feedback from students by a specific date.

Finalise the Code of Conduct based on feedback, as appropriate. Share the final copy
with all groups and individuals who helped and with all students at assembly. (See
Activity 5.8 for more ways to share the final document.)
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5.6 Create a student referral directory to
ensure a supportive learning environment.

Why? Part of being a Good School is reaching out to students in
need, and when the school cannot help, connecting them with
someone who can.

A Good School cares for and protects its students. Usually, the new policies and teaching
skills created in becoming a Good School are enough to protect and help students.
However, sometimes students need more help than their school can offer. For example,
if a student has recently experienced violence, has mental health challenges or is in need
of other resources or support. A referral directory is a list of the people, institutions

and services in your community that can provide specialized support in these situations—
including their contact information, addresses and services. Creating this directory is a
process that both strengthens your school’s connection with the community and creates a
resource that teachers and administrators can use as needed.

How to create a student referral directory

With the Good School Committee, brainstorm a list of community support options
for students. Consider existing professional services and informal support systems.
For example: social workers, probation officers, child protection units within the police
department, children and youth NGOs, rape crisis centres, health workers, Voluntary
Counselling and Testing (VCT) counsellors or HIV/ALIDS experts, psychologists, religious
leaders, local council leaders and community members with training in and/or sensitivity
to supporting children who have experienced violence or have mental health issues.

Choose committee members who will visit each person/service identified. If possible,
have the school administration give introduction letters to the committee members so
that they can attain the information. If this is not practical or appropriate, enlist the
help of a religious leader or local organisation.

At each visit, locate the appropriate person to speak with. Explain your school's
effort to become a Good School and how you would like to establish community
relationships to help students experiencing mental health problems. Ask them what
kind of support or services they offer related to mental health, violence or other
supports for children and families.

If the person/institution is interested in collaborating and offers quality support for
students who have experienced violence or have mental health challenges, ask to
include them on the student referral directory for your school. Write their information
on the Student Referral Directory form (found in Tools & Materials). Before leaving, ask
them to recommend other relevant services and people in the community.

After visiting everyone on the list, post the completed directory in your staffroom and
provide copies to the people who will use it most (e.g. school counsellor, head teacher,

student court). Note: Student leaders should work with a teacher or administrator to
make a referral.
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Use the directory carefully and as a Last resort—when the school cannot handle

the issue. Before making a referral, check with the student that this is ok with them.

However, if worried that they may seriously hurt themselves or someone else,
seek help from a mental health professional right away. Make sure you update the

directory periodically to keep the information as accurate as possible.

Treat those on your student referral directory as part of your school community,
by keeping in touch and inviting them to events. If possible, gather everyone on the
directory for an annual meeting to discuss coordination issues.
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5.7 Take the first steps in improving the physical

learning environment.

Why? The physical condition of a school has a significant impact
on how students feel and learn.

The physical condition of a school expresses the value the school places on the dignity of its
members. Improving the physical environment is often one of stakeholders’ highest priorities,
yet lack of resources can feel overwhelming. There are lots of things that any school can

do to improve its environment regardless of the resources available. With commitment and
creativity, you can make many improvements—reclaiming dignity and building pride among
school members. Everyone wants to feel proud of how their school looks, and everyone
wants to feel safe and comfortable while they are at school. This activity walks you through
the first steps of making real change in the physical environment.

Surveying the physical compound

Visit each area of the physical compound and complete the Physical Survey Form (found
in Tools & Materials) as follows:

o Positive Features: List qualities of that area (e.g. classrooms have well-maintained
chalkboards).

Improvements Needed: List problems in that area, even if you do not have the

resources to fix them (e.g. walls need to be plastered, the room looks plain and
could use colour or posters).

o Potential Resources: List what you would need to make improvements (e.g. paint,
plaster).

o Skills and Qualities: List unique people and talents that could help (e.g. a community
artist willing to donate time to paint a mural, a board member good at bargaining for

materials). Do not forget to consider students’ talents and all the people who can
donate their labour.

Announcing a school suggestion box at assembly

Announce at assembly that soon everyone will take part in making the school more
comfortable and beautiful, by repairing and improving classrooms, bathrooms and more.

Explain that first there will be a suggestion box and that everyone is encouraged to add
their ideas about what could be improved.

Give the location of the suggestion box and examples of possible suggestions.
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Preparing for a community-wide effort

With your Good School Committee and other interested volunteers, read through
your completed Physical Survey Form as well as the school suggestion box. Identify
items that can be addressed, and brainstorm creative solutions for items that seem
out of reach. You may not be able to address all items, but many small or partial

improvements can add up to a large impact.
Review the list of Things You Can Do Without Money (see Tools & Materials), and add
new ideas if appropriate.

Divide your ideas into the following two lists and start working:

Create a list of activities that can be accomplished within the regular school

o)
week (e.g. within classrooms by teachers/students, by the student council, as a
lunch break activity). Make plans to start these improvements immediately.

o Create alist of activities that can involve the community (e.g. mural painting,

repairs, garden clean-up). Make plans to include these in the community
engagement campaign of Activity 5.8.




5.8 Prepare for and implement the Good
School Morning for Step 5.

Why? The Good School Morning is an opportunity for
the entire school to learn and discuss key ideas and skills
simultaneously, feeling their collective power when engaged

together in change.

The Good School Morning activity in this step is Module 5.1: Smart Choices from
Leadership Workshop 5 (see Activity 5.2). A major challenge for students in secondary
school is maintaining focus on their long-term goals when faced with many short-term and

immediately rewarding options.
This Good School Morning will guide students through the following:

Thinking about the reasons for going to a Good School
Exploring individual goals for the next five years and ten years

Considering how to support their goals by choosing helpful rather than hurtful
relationships with peers

Considering how to support their goals by making other wise choices

How to implement a Good School Morning

At the start of term
- Schedule the day and time for your Good School Morning well in advance. While the

morning is an optimal time, you may choose to conduct it Later in the day.
Plan how to organise students. The idea is for the Good School Morning to take place

with students’ class teachers.

Two to three weeks before
Hold a two-hour staff meeting for all teachers and administrators (divide the group if

needed):
Engage all staff as participants in Module 5.1: Smart Choices.

Explain to all staff how the Good School Morning will unfold, and answer any

O

O

questions.
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One to two weeks before

Hold a two-hour meeting in which teacher protagonists train class teachers in how to
use Module 5.1 with students. During this meeting, have teacher protagonists do the

following:
o Engage class teachers as participants in Module 2.8: Revisiting Participatory

o Explain to class teachers that while they may get students to support activity

o Send every class teacher home with a photocopy of the instructions for Module

The day before

Have the students on the Good School Committee prepare any supplies needed for
the Good School Morning and distribute them to classrooms (including an additional

copy of the activity instructions).

The day of the Good School Morning - before the activity

Facilitation.

Guide class teachers through a discussion about the unique considerations for
facilitating Module 5.1: Smart Choices with students. (Take some time to consider
this yourselves in advance, so that you come to the meeting with ideas.)

set-up and clean-up, it is important that the activity is facilitated by them as part
of strengthening their relationships with students.

5.1: Smart Choices.

Have the administration introduce the Good School Morning at assembly, building
school enthusiasm and encouraging full participation and idea sharing.

Here is a possible script:

Today, we will be doing another Good School Morning. After assembly, you will
return to your class teachers, and each class will participate in the same activity,
learning the same new ideas about being a Good School.

Today, our Good School Morming is about making smart choices. A major challenge
for students in secondary school is maintaining focus on their long-term goals when
faced with many short-term and immediately rewarding options.




Today's activity includes the following:
Thinking about the reasons for going to a Good School

Exploring your individual goals for the next five years and ten years

Considering how to support your goals by choosing helpful rather than hurtful
relationships with peers

Considering how you can support your goals by making other wise choices

Here are some important things | want you to remember:

This activity is meant to get you thinking in new ways and sharing new ideas.

The more participation the better.

There are no right or wrong answers.

There are no good or bad contributions.

This is about learning together and having fun as we create a Good School.

The day of the Good School Mormning - after the activity

Ask the students on the Good School Committee to go back around to classes and
pick up any supplies from the classrooms.




5.9 Organise a one-week campaign to increase
community engagement in the school'’s

learning environment.

Why? A Good School becomes the pride of the community.

This campaign is an opportunity to invite parents and neighbours

to contribute to and learn about what is changing at your
school.

As your school becomes more and more the Good School it had imagined, and as students
build new skills and confidence in themselves, it becomes important to get parental and
community support. When students attend a Good School and receive similar support

and messages from parents, friends and neighbours, their chances of success become

far greater. This is a great time to engage the community through a range of activities

from social and interactive to formal and informative. The idea is to get everyone in the

community involved so that they not only learn about your Good School but experience
it as well.

We recommend a one-week campaign that includes the following activities.

Presenting the Code of Conduct with community leaders/
members

Invite community leaders to a school-wide assembly to celebrate the new Code of
Conduct.

At the assembly, have the administration announce the finalisation of the Code of
Conduct, including the following:

o A summary of the sections it includes

A reminder of the various Good School activities that contributed to its creation

A special thanks to all those who provided feedback, and a summary of how
the feedback was considered

An explanation of how the Code of Conduct will be shared in detail with
students (see below)

Organise in advance to have each community leader then give a short speech
focused on the following;

How having clear and just rules makes it easier and more enjoyable to learn

o How a Code of Conduct belongs to the whole school and tells us how to act
Like a true community

o How the Code of Conduct is there to protect students and to ensure that
students will have teacher/administrator support if a wrong is committed against
them
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After the assembly, post a full copy of the Code of Conduct on the Good School
bulletin board.

Using the Good School Committee, create teams of one teacher, one student and one
community member, and assign each team a class. During a one- to two-hour session
with their assigned class, each team should do the following:

Explain the purpose of the Code of Conduct for keeping everyone safe and

happy.
o Read through the Code of Conduct slowly, inviting questions from students after
each section and providing many engaging examples.
Distribute a one- to two-page summary of the Code of Conduct to every student
to take home to their parents (if unable to copy, ask students to take notes in
their exercise books).

O

Holding a School Pride Day to clean up the physical

compound
Announce at assembly that the school will hold a School Pride Day, which
means inviting the entire community to help clean up the compound, organise the
classrooms, decorate the school and celebrate school pride.

Hang posters in the community and send invitations to key community members (see
sample invitation in Tools & Materials), involving as many community members as you

can.

Send a special request letter (see sample in Tools & Materials) to businesses and
organisations who may be able to donate resources (e.g. a hardware store or garden

project).

With the donations received, add more items if appropriate to your list of clean-up
activities.
Engage students in organising dramas, dances, music and displays of school work for a
celebration that will follow the clean-up.

Invite interested volunteers and community members to donate food or their cooking
skills on the day of the event.

On School Pride Day, arrange for members of the Good School Committee to oversee
the various clean-up activities. Have a central coordination space where people can go
to choose an activity where they can help.

At a predetermined time, stop the clean-up activities and begin the celebrations and
eat food. Make a few short speeches to thank everyone and inspire them to stay

involved.
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Holding a Good School Information Day for parents and
community members

Organise the following three activities on a single day to inform parents and community
members about positive changes at your school. The idea is to share the details

with pride while answering questions and responding to concerns to gain parents’ and
community members’ support.

Student poster display

In the weeks before the Good School Information Day, have teachers do the
following:

o Give every student an A4 piece of paper.

Have students write the following question at the top of their paper: “What do |
like about going to a Good School?”

Undemeath, have students write a few words in Llarge letters answering the
question.

On the Good School Information Day, hang all the posters together along a wall
where visitors can take their time reading them.

Allow time at the start of the Good School Information Day for students to show
the posters to their parents, friends and neighbours.

Teacher-led discussions on positive discipline

Organise several teachers to host positive discipline question-and-answer discussions in
their classrooms on the Good School Information Day.

Encourage teachers to do the following during these discussions to support parents, in
particular, in thinking about positive discipline in the home:

o Remind parents what corporal punishment includes (both physical and emotional
violence) and that it is now illegal in Uganda in institutions like schools and
boarding facilities.

Be honest about the challenges of having to stop using corporal punishment.

Be honest about any doubts you once had about positive discipline, and then
explain how these doubts faded away.

Provide a few beginners' tips that you found particularly helpful, or that you wish
someone would have told you.

Ask teachers to save some time at the end of their discussions to summarise the
new Code of Conduct. Ask them to emphasise how it supports the use of positive

discipline by not only teachers but also student leaders, and how it similarly does not
tolerate violence between peers.
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Administration-led panel discussion on ‘how to keep kids in school”

Have the administration host a panel discussion, including two students, two
teachers and two administrators (in each instance choosing one female and one
male). For each of the following questions, ask for answers from parents and
community members, and then provide the opportunity for the panel to comment

further. The "possible talking points” below can prepare the administration for
guiding the discussion:

1. What are the benefits of sending both girls and boys to school?
Possible talking points:
Feeling supported and motivated at school prevents teenage pregnancy.
Women with a good level of education raise healthier children.

An equal education for girls allows women'’s ideas to benefit science,
health care, government and business.

An education leads both women and men to good employment or to
having a small business that contributes to the household income.

When a woman or man achieves great things, they bring recognition and
respect to their families.

When husband and wife both work, they both understand the world of
work and can support each other.

School helps prevent future alcohol abuse and criminality and helps
students become kind and responsible parents.

2. How do we motivate students to stay in school?

Possible talking points:

By creating a school environment where students feel their teachers and
peers care about them

By supporting students” academic AND non-academic experiences at
school

By providing for students’ basic needs at school, so they can focus on
their studies

By protecting students from the stress of attending school with
outstanding fees

By parents listening to their children’s stories about school with interest
and an open mind
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Leadership Workshop 4

Developing Positive
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Module 5.1

(Also a Good School Morning activity in Step 5)

Smart Choices

1 hour, 20 minutes

Preparations
Choose a space with a chalkboard and chalk.

Bring three pieces of paper.

Ask participants to bring their notebooks and pens/pencils.

When using this module with students:

o Think in advance about strategies for equally engaging female
and male participants. Female students tend to participate less
than male students in workshops.

o Important - This module may make students think about a
relationship in which they are experiencing sexual or other
forms of violence. The school administration should designate

a female and male teacher who can act as counsellors for

students should the need arise out of this session.

Competences

The participant;
demonstrates skills for making good choices.

identifies hurtful and helpful relationships.
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Steps

Introduction for Teachers and Administrators

"In secondary school, adolescents are going through a unique developmental stage
in which they begin to shift their attention away from adult caregivers (parents and
teachers) and Llook mare to their peers for belonging, approval and identity.”

"Peer pressure can be overwhelming, and it is in this critical phase when they need
guidance from adult role models. Feeling understood and supported by others,
including adults, is important for social and ethical development.”

“In this module, you will be called upon to imagine yourself as a secondary school
student of this generation. You can keep this in mind lightly, or you can put yourself in
the shoes of specific students you know.”

Part 1 — Future Hopes (15 minutes)

1.

Explain to participants: “Students are working hard to make our school a Good School.
For students, enjoying all the benefits of a Good School starts with remembering their

reasons for going to a Good School "

Ask participants to answer the following three questions in their notebooks. Write the
bolded words on the chalkboard, and read the rest aloud:

What do you hope you can do THIS year because you attend a Good School?
(For example, you may hope to get a better job during the school break.)

What do you hope you can do within the NEXT FIVE YEARS because you attend
a Good School? (For example, you may hope to get a scholarship to go to
university.)

What do you hope you will be doing IN TEN YEARS because you attend a Good
School? (For example, you may hope to be a community leader or to contribute
financially to your family.)

After participants have had sufficient time to think and write down their answers, ask
them to gather in groups of three or four and share what they wrote with each other.
Remind participants the following:

A Good School does not Limit girls or boys in what they want to do based on
their sex.

At a Good School, we believe in everyone’s potential and treat everyone with
kindness and respect.

This is a time to listen to, support and encourage each other—strengthening each
other’s power within.

After 10 minutes, have everyone return to their seats. Invite two or three participants
to share what they wrote with the whole group.

Explain to participants: "We are going to call these your Good School goals. We all

have different goals, different reasons for attending a Good School. The choices we

make each day either help or hurt us in achieving these goals. Today, we are going to
talk about two kinds of choices: relationship choices and money choices.”



Part 2 — Helpful and Hurtful Relationships (40 minutes) *

1. Ask participants to think of someone who is a good friend.

2. Ask participants to write a short letter in their notebooks to this good friend,
appreciating their good qualities. Ask participants to list in this letter at least five

qualities of a good friend.

3. After five minutes, invite three participants to share the qualities of a good friend that

they listed in their letters. Write these on the chalkboard.

4. Ask participants: "What are the qualities we do not want in a friend?” Write these

responses on the chalkboard as well.

5. Ask participants: "What are the different kinds of friends that students have?” Possible

responses: classmates, neighbours, siblings, older mentors.

6. Explain to participants: “Apart from their friendships, students also relate to other
peers and adults in their school or community. Sometimes these relationships are
helpful and sometimes they become hurtful. A hurtful relationship is a relationship
that stops us from being our best and doing what we believe in."

7. Draw two columns on the chalkboard, and write “hurtful relationships” and *helpful
relationships” as the headings of the two columns.

8. See the table below. On the chalkboard, fill in the items shown below “hurtful
relationships” one at a time. For each, ask students to offer ideas for the opposite.
Discuss their suggestions, and then fill in the matching alternative under "helpful
relationships”. Be sure to encourage the female participants to contribute as much as

the male participants.

Hurtful Relationships

Pressure you to make bad choices or do
things you do not want to do (e.g. use
alcohol, escape from school, bully others
or do sexual things)

Helpful Relationships

Help you make good choices

Speak harshly or mistreat you

Treat you with kindness and respect

Jealous when good things happen to you

Happy when good things happen to you

Want to be superior to you

Believe in you

Create win-lose negotiations (when
negotiating, they benefit and you lose out)

Win-win negotiations (when negotiating
you choose together what benefits both
of you)

Want to control you (e.g. who you are
friends with, which activities you participate
in)

Give you freedom (e.g. to have different
friends, participate in many activities)

Treat you unfairly/differently based on
whether you are a girl or boy

Treat you with fairess whether you are a
girl or aboy

Mistreat and use power over you

Support you and strengthen your power
within

Use physical, emotional or sexual violence
against you

Have zero tolerance for violence
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Remind participants of their Good School goals, and ask them: ‘How can a hurtful
relationship with a peer make it hard to achieve your Good School goals?” Possible
responses: Distracts you from your studies. Makes you think school is not important.
Meakes you stop believing in your dreams. Makes you hide your successes.

10. Ask participants: “Sometimes good friendships can become hurtful relationships. What
can students do in this situation?” Gather lots of ideas from participants, write them
on the chalkboard and guide the group to the following four ideas:

Talk to your friend about it, so your friendship can grow and become more
helpful.

Spend less time with the person or avoid the friendship.
Ask for help from another friend or sibling.

Ask for help from an adult—such as a teacher or parent—as adults are there to help
protect students’ rights.

11.  Explain the following to participants: "Knowing the characteristics of a hurtful or
helpful relationship can help you identify a hurtful relationship and make choices
about that relationship. Good relationship choices will help you achieve the Good
School goals you have set for yourself."

12. If appropriate, continue with the following explanation: “Knowing the characteristics of
a hurtful or helpful relationship and making good relationship choices will also help
you in the future when you have a marriage relationship, love relationships or special
friendships. You can apply what we have learnt today to all your relationships for the
rest of your life, to ensure you achieve your life goals.”

* Some ideas included in this session were inspired by “Skhokho Supporting Success for
Teens,” Exercise 8.2: Happy and Unhappy Relationships, Gevers, A., JamaShai, N.

Part 3 — How We Think about Money (25 minutes)**

1. Explain that another thing that can distract students from their Good School goals
is money. Explain that there are three kinds of things we buy with money. Write the
bolded words on the chalkboard, and read the rest aloud:

What is needed: food, basic clothes, school supplies
What is useful: three pens instead of one, three pairs of shoes instead of one
What is a luxury: fancy clothes, makeup, cell phone

2. Explain that you are going to play a game. Describe it as follows:

There will be three crumpled pieces of paper. Inside each piece of paper is one of
three words: needed, useful or luxury.

Everyone will stand. As | play music/sing/drum on the desk, you will throw all
three papers around the room. You should not hold onto a crumpled paper for
more than three seconds, and if it hits the floor you must pick it up immediately.

When the music stops, whoever is holding a crumpled paper must open it and say
the following;

o One example for the category written on their paper (i.e. needed, useful or
luxury)

0o How getting that item can help or hurt achieving your Good School goals

40



Those participants then sit down and the game continues, until everyone has had
a turn and is seated once again.

3. Conduct the activity. Then ask participants the following questions:

What can a student do if they do not have the things they need? Write ideas
on the chalkboard. Possible responses: Ask a parent, trusted teacher or school
counsellor (duty bearers) to help them think of safe and healthy ways to get
what they need. Get a small job that does not interfere with their studies.

What can students do if they do not have luxuries? Write ideas on the
chalkboard. Possible responses: Remember your education is more important.
Remember the fun things that do not cost money, like time with friends or
playing a favourite sport.

4. Explain the following to participants:

If we succeed at school, our ability to earn money increases for the rest of our
lives. We are able to earn more money in safe and healthy ways.

Sometimes it is not an item itself that can help or hurt us in achieving our Good
School goals, but rather what we needed to do to get that item.

When a girl depends on a boy or man for money, it can make her feel like she
needs to do whatever he asks. This may cause her to experience all forms of
violence, become pregnant too early or contract sexually transmitted infections
Like HIV. Women who can earn their own money can escape abusive situations.

Working toward a goal can bring great happiness. Celebrate your successes. Spend
lots of time believing in your dreams. Get advice from adults who are the kind of
adults you want to become.

5. Explain to participants: “We have talked about relationship choices and money
choices. There are many other choices that students must make as well. The idea is to
make choices that help you be your best and achieve your Good School goals.”

6. Ask participants the following guestions:
What can students do to encourage their friends to make good choices?
What could teachers do to encourage their students to make good choices?

7. Remind participants that we can combine our power with each other to help everyone
make good choices and benefit from going to a Good School.
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Module 5.2

Sexual Violence at School

5.2a Trust Circle

Competences
The participant;
defines sexual violence

explains how sexual violence manifests at school.

Activity

Divide students into groups so that there are no more than eight
people per group. Give the following instructions to all groups: Have
everyone stand in a circle, very close together, so that their shoulders
are touching. Ask one person to stand in the middle of the circle. Ask
that person to close their eyes and cross their hands over their chest.
This person should also stay very stiff and should not bend their
knees. The people making the circle should hold their hands up in front
of their chests, palms facing outward. Check to be sure everyone is
ready. When everyone is ready, the person in the middle will allow
themselves to fall backwards. Participants in the circle will gently catch
the person and very gently pass the person around the circle. Change
places and allow each person in the group to experience being the
person in the middle.

After everyone has had a turn, lead a discussion. How did it feel to be
the person in the middle? Did you trust that the circle would catch
you and keep you safe? How did it feel to be in the circle? How did
it feel to support the person in the middle? Ask students what they

learned from the exercise.
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q'5.2b. Understanding sexual violence at
school

Remind participants about the session on the different types of violence and that sexual
violence is one of them. Ask them if anyone can remember the definition of sexual
violence. WH.O definition sexual violence is any sexual act or attempt to obtain a
sexual act by violence or coercion, acts to traffic a person or acts directed against a
persons sexuality, regardless of the relationship to the victim.

Brainstorm with the group the type of actions that would be considered sexual violence
against children in schools

a.  Rude and inappropriate comments
b. Teasing
c. Sexual harassment
d. Fondling
Touching private parts
f. Kissing without consent
g Asking for sexual favours in exchange for marks or school fees
h. Vaginal or anal intercourse, actual or attempted

i.  Early marriage
j. Female genital mutilation

k. Exposing children to pornography

Ask participants: if sexual violence happens at school, If the answer is yes, ask them what
they think the most common form of sexual violence at school is and who perpetrates it.

Read the following story loud to the group




Janet's story

Janet is in S2. She enjoys school a lot and has been doing very well. She has made some
new friends and is generally happy and social. One day after class, her biology teacher,
Mr. Samson, asks her to stay after class for some extra tutoring. Janet is excited to get
this special help, and goes back to see Mr. Samson after the other students have left.
The teacher tells her he is in a hurry and asks if she would mind coming to his home. Janet
meets Mr. Samson at home and he starts to tutor her. Janet is happy with the extra help
and starts improving in class. After a while, Mr. Samson tells Janet she has become very
special to him. He is proud of her and how well she is doing. Janet is happy. Mr. Samson
tells Janet that she needs to show her appreciation. He starts to touch her and Janet
feels uncomfortable. Mr. Samson tells her to relax, that if she wants to get good grades,
she will just enjoy his attention. Soon, Janet finds herself having sex with the teacher. She
doesn't like it and is very scared, but she doesn’t know what to do. Everyone knows she
has been coming to him for extra help, and she is afraid what they will think. Mr. Samson
told her to keep it a secret, that she might Llose her marks if she tells anyone. Janet wants
to keep her good grades. Janet keeps seeing Mr. Samson. Her grades in her other classes,
however, start to go down. She stops socializing with her friends. One time, her best friend,
Shalifa, asks Janet what is bothering her. Janet tells her she is fine and that she is just

very busy. Shalifa thinks this is strange because Janet always had time for friends before.
Janet’s mother notices that Janet is never playful with her siblings anymore and that she
isn't taking care of her uniform. She is often dirty, and whenever she tries to correct Janet,
Janet gets upset and leaves the house. One day, Janet stops going to school altogether.
Her friends don't know why. Janet’s history teacher, Madame Susan, has always been
very friendly to Janet. She has been trying to talk to Janet for months, but Janet has not
responded. But Madame Susan refuses to give up. One day, Madame Susan goes to Janet's
house to find out what is wrong. Janet is feeling very lonely and scared and finally decides
to tell Madame Susan what has been happening. She explains that she is pregnant and she
doesn't know what to do. She explains that she has been seeing the biology teacher, Mr.
Samson.

Allow participants to think about the story for a few minutes. Ask participants questions
about this story.

a. How do you think Janet is feeling?

b. What are some of the consequences Janet is facing?

c. Do you think Janet should have told someone? Why couldn’t she?
d. If you were Janet's friend, what would you do?

e. If you were Janet's teacher, what would you do?

Note: wind up this part of the session by emphasising that sexual violence happens in the

context of power




*'s.z.c Sexual harassment at school

Special Note

This activity may make students think about a relationship in which they
are experiencing sexual or other forms of violence. Ensure that the student
leaders facilitating this activity are prepared in the following ways:

They understand how to create a safe space in which everyone is
respected and no one is pressured to disclose personal information.

They have the names of a female and male teacher who can act as
counsellors for students, should the need arise out of this session.

Competences
The participant;

defines sexual harassment

- describes examples of sexual harassment.

Activity

Explain to students that you are going to talk about a sensitive issue and that everyone
should be kind and respectful to each other.

Explain that sometimes students experience “unwanted attention” from adults or from
other students, specifically intimate actions or words that make them uncomfortable or
feel bad. Examples might include men shouting things at girls in the streets, someone
touching your private parts, or someone forcing you to do things you do not want to do,
including sexual intercourse. Emphasise to students that if the attention makes them feel
bad, then it is “unwanted attention”, even if it comes from someone they are supposed to
trust.

Explain that unwanted attention is usually sexual violence. Explain that forced sexual
activity is a type of sexual violence—even if you are girlfriend and boyfriend, even if it is
only attempted but does not happen, even if it is not physically forced but through other
forms of pressure, for example a teacher asking for sexual favours in exchange for good
grades or school fees.

Explain that another common type of sexual violence is called “sexual harassment”.
Provide a few examples of sexual harassment, and then ask students to suggest more
examples, prompting them until they have named most of the following:
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Nonverbal /Physical
Tickling with sexual intentions and without consent
Fondling/touching private parts without consent

Undressing someone based on sexual interests but giving fake reasons (e.g. in the
guise of checking for illegal information or items)

Gestures (e.g. sexual staring and winking)
Rubbing against someone’s body against their will

Displaying pornographic pictures

Verbal
Telling sexual jokes/stories to provoke others
Meaking sexual comments outside a consenting relationship
Calling students sexually charged names (e.g. "sexy mama’)
Shaming girls (e.g. girls who have had babies or who are menstruating)
Referring to girls’ bodies as sex objects

Insulting or humiliating girls" bodies in a sexual way (e.g. because of the size of
their breasts or hips)

Sexual threats
Harassment through emails, letters and social media platforms

Spreading sexual rumors

Explain that many people think sexual harassment is acceptable and that you cannot
report it. The school is now creating policies and providing education to help protect
students from all forms of sexual violence, including sexual harassment.
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5.2.d Addressing sexual harassment at
school

Participant;
defines sexual harassment

describes examples of sexual harassment.

explains what students can do when they experience sexual harassment.

Activity

Divide participants in three groups. Give each group one of the following topics, and ask

them to take five minutes to come up with some ideas:
What students can do when they experience sexual harassment from a peer
What students can do when they experience sexual harassment from an adult
What students can do when they witness a peer experiencing sexual harassment

After five minutes, ask each group to share their ideas, inviting additional contributions from
other participants and adding any of the following ideas if not mentioned:

What students can do when they experience sexual harassment from a peer:
Name the specific behaviour bothering you.
Tell the perpetrator that their behaviour is bothering you.
Ask the perpetrator to stop their actions.
If they do not stop, tell a trusted adult in your school or community.

What students can do when they experience sexual harassment from an adult:
Talk to a trusted adult (e.g. counselor or teacher).
Report anonymously (e.g. using the school suggestion box).
Keep records/evidence of harassment to help explain your situation.

Have a witness help you report the incident.

What students can do when they witness a peer experiencing sexual harassment:
Do not tolerate or normalize it by laughing.
Tell the perpetrator to stop their actions.
Reach out to the student and help them find help.
Report the sexual harassment to a trusted adult.

Wrap up the session by emphasising to students that when someone is giving them
unwanted attention, it is important to tell that person to stop. If it continues, it is
important for them to find someone they trust and to tell them what is happening. If that

person does not help, they should find someone else to help them until it stops. 4




Module 53

Team Building and Cooperation

Knowing Each Other
Blindfold Walk

Scavenger Hunt

Magic Carpet
Trust Circle

Giving Compliments

e "~ o a 0 U

Secret Friends
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5.3a Knowing Each Other

Competences

The participant;
- demonstrates confidence when presenting his/her views

Activity

Ask everyone to stand in a circle. Ask each student to think about something that defines
them. It could be that they love football or eating or that they are shy or good at school.
Ask one student to come in the middle and act out the quality that defines them. Have the
other students guess what it is. After they guess, everyone in the circle repeats the action
and the student’s name. Go around the circle until every student has had a turn. If there are
many students, split them into smaller groups.

5.3b Blindfold Walk

Competences
The participant;

- explains the value of teamwork

Activity

Begin by arranging the room as an obstacle course. Place desks, chairs, boxes or other items
in various parts of the room. Ask for a volunteer. Explain to the volunteer that you are going
to blindfold them and that they must cross to the other side of the room. After blindfolding
them, spin the volunteer around in circles so they feel disoriented. Have the volunteer try to
make it to the other side of the room. No one can say anything or do anything to help the
volunteer. After a few minutes, stop the exercise.

Now, ask for another volunteer. Blindfold them and spin them around. Tell the students that
this time they can help the volunteer only with words. They can tell the volunteer to turnin a
certain direction or to go backwards, etc. After a few minutes, stop the exercise.

Now ask for the last volunteer. Blindfold them and spin them around. Tell the students that
this time they can help the volunteer any way they want. They can use words and actions.
They can touch the volunteer and guide them in the right direction.
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After the exercise, have a discussion with the group. Ask them what they learned.
Possible responses include the following:

It is difficult to do things alone.

When you have support from your friends, it is easier to accomplish a task.

5.3c Scavenger Hunt Objectives

Competences

The participant;

- explains the value of teamwork

Activity

Split the participants into small groups of 5-10 students. Tell participants that they
are going to go on a scavenger hunt in teams. This means they must find specific
items in the school yard or campus, following a list you will give them. As they find
each item, they must write down in their notebooks exactly what it is and where they
found it. They can get the task done any way they want, as long as they are safe
and responsible. For example, they can each look for certain items, or they can have
one person write the items down while the others look—whatever they think will

be fastest. The first team to return to the classroom with all the items found is the
winner. You can change the list of items for the group or activity location. Be creativel

Sample List of Items

A square
A circle
A triangle
Something that can be divided by two
Something that moves sideways
Something that is orange
Something that can be seen in the dark
Something that jumps
Something that makes a loud noise
Something that needs to be switched on to work
Something that is broken
Something that is purple
Something that is taller than it is wide
Ask participants what they learned from the hunt. Ask if they could have found

all the items themselves or if it helped to have the imaginations and help of other

0 students.



5.3d Magic Carpet

Competences

The participant;
demonstrate skills of working in teams

Activity

Divide the participants into teams of about 15 students each. The teams must have the
same number of students. Give each team three pieces of paper. Explain that each entire
team must move from one side of the room to the other, but they can only do so while
stepping on the pieces of paper. They can never touch the floor. If they touch the floor,
they must go back to the beginning. You may choose to assign several students to serve as
judges rather than be on a team. Give the teams five minutes to talk about the game and
to think of a strategy. After the five minutes is up, have the teams begin.

After the game is over, discuss what happened. Did anyone prepare a strategy? What made
the winning team successful? Did each team have a leader? Did people respect and listen
to the leader? What made the other team fall behind?

5.3e Trust Circle

Competences

The participant;
explains the importance of trust among team members.

suggests ways of building trust in team

Activity

Divide students into groups so that there are no more than eight people per group.

Give the following instructions to all groups: Have everyone stand in a circle, very

close together, so that their shoulders are touching. Ask one person to stand in the middle
of the circle. Ask that person to close their eyes and cross their hands over their chest.
This person should also stay very stiff and should not bend their knees. The people making
the circle should hold their hands up in front of their chests, palms facing outward. Check
to be sure everyone is ready. When everyone is ready, the person in the middle will allow
themselves to fall backwards. Participants in the circle will gently catch the person and
very gently pass the person around the circle. Change places and allow each person in the

group to experience being the person in the middle.
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After everyone has had a turn, lead a discussion. How did it feel to be the person in the
middle? Did you trust that the circle would catch you and keep you safe? How did it feel
to be in the circle? How did it feel to support the person in the middle? Ask students
what they learned from the exercise.

5.3f Giving Compliments

Competences

The participant;
identifies ways of giving complements to teammates

explains the benefits of receiving compliments

Activity

Divide students into groups so that there are no more than eight people per group. Give
the following instructions to all groups: Have everyone stand in a circle. Ask one student
to stand in the middle. Go around the circle and ask each person to say something nice
about the person in the middle or to thank them for something they have done. Repeat
with each student in the circle. Be sure to supervise the activity and to remind students to
say only positive things.

After the exercise, discuss how it felt to be in the middle of the circle and how it felt to
say nice things about others.

5.3g Secret Friends

Competences
The participant;
identifies ways of giving complements to teammates

explains the benefits of receiving compliments

Activity

Write down the name of each student on a small piece of paper. Put all the papers in a
bag. Ask each student to draw a name out of the bag and to keep the name a secret. If
they get their own name, they must put it back and pull another one.

Explain that this person will be their secret friend for the next week or month (you can
choose how long you want the activity to go on). The goal is for everyone to do or say
something nice to their secret friend at least once a day until the activity ends.
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Alternately, you can have a Secret Friends Bulletin Board, and everyone must write
something nice to their secret friend and post it on the board at least once a day.
Students may try to discover who their secret friends are or may even tell each other
after a while.

Meake sure you come back together as a group at the end of the chosen duration for

the activity. Ask students if their positive feelings about their secret friend grew, and if
receiving compliments every day changed the quality of their days. Ask for volunteers to
share what they learned from the exercise.
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5.4a Listening Skills

Competences

The prticipant;

describes qualities of a good listener

Activity

Go around the group and assign each student the number “one” or “two". Ask all the
students with number “one” to go to one side of the room and for the “twos” to go to
the other.

Tell the “ones” that their task is to find one partner from the “twos” and to tell them a
personal story about something that is important to them.

Tell the “twos” (without the “ones” hearing) that a member from the other group will
approach them to tell them something. Once they have paired up, the aim is not to
listen to the other person’s story. They can do anything they Like to avoid listening
carefully. For example, they can cross their arms, look bored, turn the other way,
interrupt or tell them something about themselves.

After five minutes, finish the activity. Ask students how they felt not being listened to.
Write their feelings on the chalkboard. Remind students that the poor listeners were
only acting and that they were not trying to hurt them.

Repeat the exercise with the same partners. This time have the “twos" exhibit good
listening behaviours, such as leaning forward, nodding their heads and encouraging the
‘ones” to talk. After a few minutes, discuss how this felt different than the first round.

Discuss what it means to be a good listener. Ask students if they can think of any
situations in which they would like to be better listeners. Why? Have volunteers list the
reasons why being a good listener is important.

@©
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5.4b The Listening Line

Competences
The participant;

demonstrates listening skills

Activity

Divide participants into two teams and have them stand in two lines on different sides of
the room.

Explain that you are going to whisper a sentence to the first person in each line. That
person should listen carefully and then repeat the sentence to the next personin a
whisper, without letting others hear. Have students continue passing the message along
their line until they get to the end. Once both lines are finished, have the person at the
end of each line repeat the message they received. Whichever group gets closest to the
original statement wins.

Discuss how people hear things differently. What does this mean? How can we
be sure people understand what we are trying to say? How can we help prevent
misunderstandings? Possible answers include the following:

Not repeating information that we are not sure is true or that was passed along by
multiple sources

Keeping our comments and discussions about others positive

5.4c Appreciating Differences

Competences
The participant;

suggests ways of recognizing and supporting learners with differences
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Activity

Divide into groups of five people. Ask each group to make a list of everything they have
in common. For anything to go on the list, everyone must have the trait. If four people
are wearing black shoes and one person is wearing white shoes, it cannot be listed as
something in common. Then have each group make a list of all their differences. Allow
students 15 minutes to make their lists.

Have a discussion. How many things did you have in common? How many differences?
Which was easier to come up with? How do you feel about being different from others?
Ask students to share what they learned from the exercise.

5.4d Why | Want to Be a Cow

Competences
The participant;

- explains importance of tolerating others with different opinions
choices and behaviour

Activity

Select four animals, such as a cow, a goat, a lion and a monkey. Ask the students which
one they want to be. Create four groups: the cows, lions, goats and monkeys.

Ask each group to quickly list (for about five minutes) all the reasons why they wanted
to be their animal and the reasons why they did not want to be the other animals.

Ask each team to present their reasons. Create a chart on the chalkboard for each
animal with two columns, one titled “reasons for choosing” and the other "reasons for
not choosing”.

After each group has given their reasons, discuss the importance of appreciating
differences. Note that everyone has reasons for wanting to be their animal and reasons
for not wanting to be another animal. Does that make them good or bad people?
Everyone is different and has different feelings and priorities.
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5.4e Helping Hands

Competences
The participant;

- explains the key considerations in setting up goals

Activity

Divide the group into pairs. Ask each person to share with their partner a goal they want
to achieve this school term. It might be getting a B in science, learning to play football
or coming to school on time. Ask everyone to draw an outline of their hand in their
notebooks and to write their goal on the palm of the hand. They should then work with
their partners to think of five things they can do to achieve that goal. For example, if

a student wants to get a B in science, what are five things they can do to achieve this?
Perhaps, they could study science for 30 minutes every day, ask the teacher for extra
help, work with a student who is very smart in science, read extra books in the library or
ask their parents to encourage them. Have students write one strategy on each finger of
their hand drawing.

After both partners have drawn their hands and filled in the fingers, have them talk
about how they can help each other reach their goals. Have them switch hand drawings
and write on their partner’s paper three things they will do to help them achieve their
goal. Explain that the partners will provide a "helping hand” to each other to help realise
their goals.

Throughout the term, check in on "helping hand partners” to see how they are
progressing. You may choose to have a second and even a third session to remind
students of the importance of following through with their strategies to reach their
goals.

At the end of the term, ask students if setting specific goals for themselves helped
them to follow through with them. Did the support of their partners help? For students
who succeeded in meeting their goal, what helped the most?
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5.4f My Decision Chart

Competences

The participant;

demonstrates skills in good decision making

Activity

When you must make a decision, how do you decide what is best to do? Create an
example of a decision that your students will discuss, or use the following:

Musa was invited to a football match. But he has a very important math test in the
morning, and he has to study. Should Musa go to the game or not?

Write two columns on the chalkboard entitled "positive” and "negative”. Using the above
example, ask students to brainstorm all the positive things that might happen if Musa
goes to the football game. Then brainstorm all the negative things that might happen if
Musa goes to the football game. Review all the answers and have the group come to a
collective decision about what Musa should do.

Next, ask the students if Musa has all the information he needs to make an informed
decision. If not, what can he do? Perhaps ask a teacher or trusted adult? Seek out more
information from another source?

Explain that whenever students are faced with a decision, they should take time to
brainstorm the positive and negative results of the possible actions. What other steps can
they take?

If time permits, choose another example, and ask a volunteer to help the group through
another decision-making process.
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5.4g Step-by-Step Decisions

Competences

The participant;

- explains the steps of making good decisions

Activity

Start a discussion by asking students the following questions: Do you always get to
make your own decisions? Do other people sometimes make decisions for you? Do you
sometimes make decisions you wish you could change?

Ask students to make a list of decisions that other people make for them. For example,
teachers decide what they study, and parents decide what they are allowed to do. Then
ask them to make a list of decisions they make for themselves.

Discuss the responsibility involved in making decisions. Together, brainstorm the steps for
making a good decision, and make a list of these steps. For example:

Think about it

Talk it over with a friend

Ask for advice from a parent or teacher

Make a list of positive and negative consequences
Think about possible alternatives

Think about how the decision will affect other people
Think about how it will affect your future

Make the decision

Take responsibility for your decision

Draw a diagram on the chalkboard of several steps (the kind you climb). In each, write
one of the steps you have discussed. Talk about how once you make a decision and act
on it, it is important to take responsibility for your actions.

Ask students to think about a decision they made in the past that they wish they would
have made differently. Ask them to write down in their notebooks the decision they
made. Now, ask them to think about the steps you have just discussed. Could they have
made a different choice? Ask them to draw the steps in their notebooks and to refer to
them whenever they need to make a decision.
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5.5a Who Am [?

Competences
The participant;

explains importance of having personal values

Activity

Before this lesson, write the following values and priorities on the chalkboard (you may
change or add values for the best discussion with participants):

Making friends

Being popular

Studying hard

Making my family proud

Having fun

Getting good marks

Being smart

Having good discipline

Being good at sports

Being good at music and drama

Being good at reading

Being honest

Being responsible

Being a good friend

Helping others

Making money

Taking care of my family

Being healthy

Being kind

Being creative

Having a boyfriend/girlfriend

Being respected

Feeling loved

Learning about my country

Travel

Culture

Religion

Sleeping and resting

Learning new things

Making my country a better place

Caring for my siblings
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Ask students to read them all and to choose the 15 they feel are the most important
to them. Have them write those 15 in their notebooks.

Then, ask them to read those 15 and narrow it down to 10, crossing out the five they
eliminated.

Then, ask them to read those 10 and narrow it down to seven, crossing out the three
they eliminated.

After they have chosen seven, tell them they must now narrow it down to five, crossing
out the two they eliminated.

After they have chosen five, tell them they must now narrow it down to three, crossing
out the two they eliminated.

Ask them to think about this exercise. Was it difficult to narrow down their choices? Are
they surprised about the three they ended up with? Is it a true reflection of who they
are?

Ask for volunteers to come up to the front of the room and explain their three choices.

Ask students what they learned from the exercise.

5.5b Show and Tell

Competences
The participant;
identifies what makes him/her happy

Activity

The day before the activity, ask students to bring in something from home that is their
most favoured possession or something that is meaningful to them. It could be a book,
photograph, toy, something their parents gave them, a letter—anything at all that they
love. For older students, you can ask them to bring in something that inspires them.

If students cannot bring in objects, they can talk about the positive memories or
experiences that have influenced them most.

Go around the room and ask each student to briefly share their special object or
experience with the group. After everyone has shared, ask students what they learned
from this activity. If students have difficulty answering, share the goal of the exercise
with them, and ask why it is important to remember what inspires us and makes us

happy.
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5.5¢ Public Speaking

Competences
The participant;

demonstrates confidence when presenting his/her views

Activity
Put many ordinary objects into a bag. ltems can include pencils, notebooks, flowers, an

apple, a shoe, a hairbrush—anything at all you can find.

Ask a student to come to the front and remove an item from the bag. The student
must stand up in front of the room and talk for 30 seconds about the item. They can
say anything at all, as long as the item is the subject. For example, “This is a pencil. It is
yellow. | use it to write with. Sometimes the point breaks, and | have to sharpen it with a
razor.

As they are speaking, they must follow five basic rules:
1. Look at the audience and not at the ground.
2. Keep your hands away from your mouth.
3. Keep your hands still
4. Speak loud enough for everyone to hear you.
5. Talk for the entire 30 seconds.

You can assign a monitor to be sure the student follows all the rules. If they are having
a hard time, ask them to sit down and let them try again at the end, after seeing other
students speak.

After everyone has had a turn, ask students what they learned from the exercise.
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5.5d My Name

Competences
The participant;

demonstrates pride in her/himself and others

Activity
Ask students to write their first names on a piece of paper, going the long way:
P
A
T
l
E
N
C
E

Then ask students to mingle about the room and to each hand their paper to another
student. That student then writes a positive adjective that describes the person and
that starts with one of the letters in the person’s name. For example, P = Patient, A

= Always smiling, T = Tall, | = Intelligent, E = Excellent, N = Nice, C = Cute, E = Extra
special.

After receiving one adjective next to one letter, students should pass their papers to
someone else who then fills in another letter, and so on, until all the letters are filled
in. If the students are shy, then instead of mingling, you could ask everyone to hand
their papers to someone nearby, who will fill it in and then pass it to someone else,
and so on, with each paper being passed around until all the letters are filled in.

Be sure to caution students that they can only write positive things about each other.

When everyone's papers are filled in, take a few minutes of quiet time for students to
read what others wrote about them. Ask if anyone wants to share how they feel. Ask
if anyone wants to share their expanded name. Ask what students learned from the
exercise.
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5.5e My Hero

Competences
The participant;
explains the importance of role models

suggest ways in which he/she can be a good role model

Activity

Talk about role models. What is a role model? Ask each student to think about
someone in their life who they consider to be their role model or their hero. Ask them

to draw a picture of that person and to write on the drawing two qualities they admire
about that person.

When everyone is finished, invite participants to share their role models if they desire:
sharing who it is and the two qualities they admire and then posting their picture on the
wall. Keep a list of the qualities on the chalkboard. WWhen no one else wants to share,
review the list of qualities. Ask the students to think about these qualities and to look
around the room at all the heroes on the wall.

Lead a discussion. Ask students to think about themselves. Are they a hero to
someone? Do they want to be? How do our heroes affect our Lives? How do our
actions and qualities affect people, even if we do not think of ourselves as heroes?

5.5f 1 Am

Competences
The participant;

shares ideas on how she/he can become better (iam )
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Activity

Ask students to write ten sentences beginning with the statement “l am .. ." in their
notebooks. These statements can be both positive and negative. The idea is to think
about what makes you who you are.

Ask students if there are any ‘| am .. ." statements that they would like to change.
What can they do to change them? Go around the room and ask students to share,
if they desire, two of their statements. When students are finished sharing, ask for
volunteers to talk about what they learned from the exercise.

5.5g Let's Have a Ball

Competences
The participant;

identifies good behaviors in a school setting

Activity

Before the session, write three questions on different parts of the chalkboard. You can
vary the questions, depending on what you want the students to brainstorm. Here are
some suggestions:

Why is being honest important?
Why is being on time important?
Why is doing school work important?

Ask students to stand in two lines facing each other. Crumple up a piece of paper with
one of the questions written inside. Ask the students to toss the paper ball back and
forth while you play music, sing or drum on the desk. When the music stops, whoever
is holding the paper must tell the group their answer to the question inside. Write their
ideas on the chalkboard beneath the matching guestion. Once they have answered,
they must sit down. Keep going until everyone is sitting or until you have a variety of
answers.

Repeat the game with the remaining two guestions. Ask the group if they have any
more answers they want to add.
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5.6a Good Friends

Competences
The participant;

identifies qualities of a good friend

Activity

What is a good friend? Ask everyone to think about this, and then write down five
qualities of a good friend in their notebooks. Ask students to share some of the
qualities they wrote down. Make a list on the chalkboard under the title "qualities |
want in a friend”.

Ask students to think about five qualities that someone would have who is not a
good friend. Ask students to share these. Make a list on the chalkboard under the
title “qualities | do not want in a friend".

Discuss the two lists. Do our friends have these good qualities? Is it okay if they are
missing some? Are we good friends to other people? Do we have these qualities?
What about the qualities we do not want in our friends? Would you choose to have
a friend who had some of these unwanted qualities? If a friend of yours had some of
these unwanted qualities, what would you do?

Ask for students to brainstorm ideas on the best ways to change qualities that we do
not Like in ourselves. How can our friends help us?
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5.6b Rumours

Competences
The participant;

explains dangers of rumors

Activity

Ask for eight volunteers for an activity that will be performed in front of the rest of
the group. Ask seven of the volunteers to go out of the room.

Tell the following story to the first student:

Betty was late one day because her father had asked her to fetch water
before she came to school. Teacher Edwin caught her hiding in the bushes
waiting for a chance to go past the teacher without being seen. She pleaded
with him, but he said he would only let her go if she did what he had asked
last week. She agreed and from that day Betty was never punished by
Teacher Edwin.

Ask a second volunteer to come in, and have the two students sit together at the
front of the room. Ask the first volunteer to tell the story to the second volunteer
using their own words. Next, invite a third volunteer into the room, and have the
second volunteer tell them the story in their own words. Continue until you reach
the eighth volunteer. The only condition is that each new teller must use their own
words. They can add details they think were left out by the previous person if it is
important.

The eighth volunteer then tells the audience the story.

Discuss how the story changed from the first to the eighth volunteer. Did anyone
misrepresent Teacher Edwin's intention? Did anyone consider the possibility that
Teacher Edwin was trying to be helpful (e.g. perhaps he had written to Betty's father
about how the additional work at home was causing Betty's lateness, and had
suggested that Betty give it to him)?

What does this tell us about how we talk about people? Explain that gossiping and
rumour mongering can be hurtful. Sometimes people misunderstand the story. How
would you feel if people were talking about you in this way? Ask students to share
what they learned from the exercise.
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5.6¢ Islands

Competences
The participant;

describes the dangers of prejudice

Activity

Post three signs around the room—one that says “agree’, one that says “disagree” and
one that says "not sure”. Explain that you will read a statement and that students need
to decide whether they agree with it, disagree with it or are not sure. After you read the
statement, participants must race to stand under the sign that describes how they feel.
They must decide fast, since the last one to reach each sign will have to defend their
reason.

Read the first statement. After everyone races to the sign, ask the last person under
"agree” to say why they agree and the last person under “disagree” to say why they
disagree. After they each state their reasons, those who are under the “not sure” sign may
choose to go under a new sign. The "disagrees” and “agrees” may try to convince the "not
sures” to come to their side. Repeat the exercise for each of the other statements.

Use a mix of statements that either align with or contradict Good School ideas. Here are
some examples:

Boys are stronger than girls.

Friends always give you correct advice.

When a girl says no, she really means yes.

Boys should not have to do cooking and cleaning; it is girls” work.

Girls are just as clever as boys.

If all my friends are doing something, | must do it also.

It is my teacher’s job to discipline me; | am not responsible for my own discipline.

If I am late to school, | should get caned.

Caning does not help me to learn better.

If I do poorly on an exam, it is always my fault.

If younger students are doing something wrong, it is okay for me to hit them.

If | see a student abusing another student, | should tell someone.

It is the teacher’s job to teach me. My job is to sit and listen.

Ask students where we get our assumptions and beliefs. Is everyone open to changing
their beliefs if they receive new information (think about how many people moved from
the "agree” island to the "disagree” island or vice versa)? If not, why? How can we become
more open? Are there ways we can help others to become more open?
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5.6e What s Conflict?

Competences

The participant;

demonstrates ways of effectively resolving conflict

Activity

Start with a discussion. Ask the group what a conflict is. Ask a few students to share a
recent conflict or argument they have seen or been a part of. Next, ask them to think of
some possible ways to end such conflicts.

Encourage students to answer with whatever ways they can think of, even things that

may not be practical or respectful. Their ideas may include calling each other names,
running away, fighting, yelling, talking about it, asking someone to help you, ignoring the
problem, etc. Write all ideas on the chalkboard. Go through the list one by one and ask for
examples of how students may have used these techniques. What worked and what did
not work?

After some discussion, explain how sometimes trying to fix the problem or “get your
way" is not effective in the moment because both people are angry or hurt. What are the
options? Some examples include the following;

Count to 10 and cool off before doing anything.

Stop and think about what you are arquing about.

Agree to speak one at a time and to listen to the other person’s side.
Apologise.

Walk away.

Tell the other person to stop doing what is bothering you.

Shake hands and agree to stop arguing.

Ask a teacher for help.

Ask another student for help.

Agree to talk about it later.

Ask students what they learned from the exercise and if anyone wants to share a conflict
in their life that they want to resolve using one of these new strategies.



5.6f Arguing Objects

Competences

The participant;

identifies problem solving strategies

Activity

Choose any two objects in the room—perhaps a desk and a book or a plant and

a chalkboard. Explain that these two objects are going to have an imaginary
conversation. What will they talk about? Create a story with the group. You can go
around the room and have each student add one line at a time to the story so that
the entire group is involved.

Now explain that the two objects are going to have a disagreement. What will they
disagree about? What advice would you give each object to help it resolve the
argument? Relate the discussion back to handling problems amongst ourselves.

5.6g 1've Got Your Back

Competences
The participant;

- explains the importance of sharing power to accomplish a task

Activity

Divide participants into pairs. Have each pair decide who is person A and who is person
B. Ask each pair to sit down on the ground back to back (so they are leaning against
each other’s backs). Have them try to stand up without using their hands, always
maintaining contact between their backs. Is everyone able to stand up? (It should be
somewhat easy.)

Now, have the pairs try again. This time, instruct person A to stop using pressure at
any time without warning. What happens? For the last try, have person A put too
much pressure. What happens?

Compare this exercise to our daily lives. What happens when we put too much
pressure on a situation? What happens when we do not use any pressure? When two

people share power and create balance, it is easier to get things accomplished. 73
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5.7a The Voice in Your Head

Competences

The participant;

explains the importance of positive thinking

Activity

All of us have a voice inside that tells us things about ourselves. Sometimes that voice
tells us that we are not good enough or pretty enough or smart enough, or that our
parents do not believe in us or that our friends do not accept us.

That voice can be our greatest friend or our greatest enemy. Ask students how many
have this voice inside them. They do not need to answer aloud, but they should
think about it. Explain to students that we can all make this voice our friend through
recognising it and thinking positively.

For example, if your voice is telling you [ am not clever, change the statement around
and add an affirmation. / am not stupid. | am good at xxx. Ask students to close their
eyes and think of a negative thought they often have about themselves (e.g. | am stupid,
1 am ugly, | am slow, | am not liked by my classmates, etc)

After they open their eyes, have students write down the negative thought on a piece
of paper. Have everyone stand up in a circle with their piece of paper, and then have
them destroy it. They can rip it up into a bunch of pieces, crumple it in a ball, stomp on
it—or do whatever they want to get rid of it.

Ask students to think of a positive thought that they will remember if the negative one
returns. Remind them that next time they catch themselves having negative thoughts,
they can do the same thing.

@©
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5.7b The Emotional Detective

Competences
The participant;

identifies ways of letting go of bad feelings

Steps

1. Explain the following to the group:

Every moment of life, we are having thoughts and feelings. Yet sometimes we are
not aware of this inner experience.

The previous activity talked about the “voice in your head'—and how important it
is to turn this voice into a friend. It is also important to “listen” to our feelings so
we don’t ignore them but instead express them in healthy ways.

For example, sometimes we are feeling frustrated, and we don't even know itl This
feeling of frustration can cause us to act unfairly towards our friends or family—
Like being short-tempered or saying something hurtful.

But when we are aware of our feelings, we can realise, “Ahal | am frustrated’—and
deal with that frustration first so it does not negatively impact us or others.

2. Ask the group to reflect on their own experiences:

Have you ever done something because you were feeling a strong emotion Like
anger, frustration or shame?

Did that action have a positive or negative outcome?

3. Share that one way we can learn to identify our emotions is by paying attention to
what we feel in our bodies:

Ask the group to remember sitting for their last exam: How did it feel in their
body? (For example, some may say their mouth felt dry or their palms were
sweaty.)

Ask the group to remember the last time they felt shame or embarrassed: How
did it feel in their body? (Dor example, some may say a tightness in their chest or
their face feeling hot.)

4. Explain that by tuning into our body, we can start to recognise parts of our inner
experience that we sometimes ignore. Tell the group you are going to play a game
called "Emotional Detective" to practice this skill.

5. Write the following emotions on the board and read them out loud: happiness, pride,
jealousy, excitement, anger, fear, sorrow, sadness, hope, shame, joy, envy, peace.
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6. Ask the students to pick one or two from the list they experienced recently and write
them down.

7. Ask the group to visualise in their mind the situation in which they faced this emotion.
Now say: ‘Pretend you are a detective. Your job is to investigate all the ‘clues’
surrounding this emotion. For example, what did you feel in their body connected to
this emotion—such as a racing heart, stomach ache, or relaxed state? Did you have any
unusual behaviours? Did the 'voice in your head” express any judgements or stories?”
Allow a few moments for everyone to reflect and write down all the clues they can
think of . Finally, ask the group how long this emotion lasted.

8. Wrap up the discussion with a review:

Our emotions changel Happy, sad, joyous, afraid, calm, anxious—these are normal
parts of life that we all experience as humans.

Most of the time, by recognising our inner experiences and being patient, difficult
feelings pass—just like a rainstorm eventually comes to the end.

There are also technigues that can help us manage our emotions, which we will
learn in the next few activities.
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5.7c Throw Away Bad Feelings

Competences

The participant;

- demonstrates skills of managing her/his feelings

Activity

Draw a circle with chalk in the middle of the room and tell participants to imagine that it
is a campfire. Ask students to stand or sit in a circle around the “fire” and to take a piece
of paper out of their notebooks.

Ask students to think about a time in their Lives when they felt lonely or like they did
not belong in the group. Ask them to write down on their paper any negative reactions
(thoughts or actions) they had when they were feeling like this. Then ask them to
crumple the paper and toss it in the “fire".

Explain that they have thrown away the bad feeling. Have them think about how they
can respond differently the next time they feel Lke that, in a way that helps rather than
hurts themselves or others, in a way that allows them to “throw away” the bad feeling
and feel better. Ask for volunteers who want to share what they burned and how they
will respond differently next time. If participants do not want to share, choose another
feeling such as anger, anxiety or fear, and repeat the exercise.

Explain that it is normal to feel angry or sad sometimes. Sometimes we think or do
negative things because we are feeling bad, but this often just makes the feeling or
situation worse. What other things could we do when we have these bad feelings? With
students, make a list of some positive actions people can take when having such feelings
(talk to a friend, sing a song, sit quietly, ask somebody for help, etc) Remind students
that these types of positive reactions allow them to “throw away" bad feelings and feel
better.
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5.7d How | Breathe, How | Feel

Competences
The participant;

- explains how socialization affect behavior as a male or females.

Steps

1. Ask the group to imagine a small impala spotting a lion. In this moment, the impala
experiences high anxiety—it can either try to run away or try its best to fight the Lion.
Explain that:

As humans, we can also experience “fight or flight” when having strong emotions
such as sadness, anger and fear. In this state, our heart may start to pound, our
breathing may become difficult or our mouth may go dry.

At times, there is real danger and this reaction is necessary and helpful. However,
many times the “lion" (or threat) is in our mind. When this happens, we can learn
to breathe and move in specific ways that can help us relax so we can avoid
feeling we need to "fight or flight”.

Simply breathing can be very powerful for bringing us back into balance. Try the
following techniques as a group—or create your ownl

1 - Candle Breath: Sit comfortably with
your back straight but not tense. Place
both feet on the ground, and close
your eyes or lower your gaze towards
the floor. Breathe in deeply through
your nose, filling up your belly and
your chest as you silently count to
four. Gently open your mouth and
blow the air out, imagining that you are
blowing out a candle. Slowly count to
six as you let the air go, relaxing your
chest and your belly. Practice five rounds, breathing in and out. Once you finish,
pause to notice how you feell Then, stand up and shake in any way that feels
good in their body before the next exercise.

2 - Let Go Breath: Stand comfortably. As you breathe in through your nose,
raise your arms above your head, tensing all the muscles in your body. As
you breathe out of your mouth, relax all your muscles, bend your knees and
fold forward, imagining that you are letting go of all the tension in your mind
and body. If you ke, you can say, "Haaaaaal” as you breathe out. Practice five
breaths. Once you finish, pause to notice how everyone feels!
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3 - Focus on Your Airway: Sit comfortably, with your back straight but not tense.
Place both feet on the ground, and close your eyes or look down at the floor.
Breathe in and out through your nose. Bring your entire attention to the air
moving in and out. Sit quietly for two full minutes, trying to keep your full
concentration on the air as it moves in, pauses and then moves out.

As you do this exercise it can be helpful to remember that...

Our minds are easily distracted. Keeping our minds focused on a single task—
Like watching the breath—is hard work!

It is perfectly fine if we get distracted—for instance, we may start thinking
about what happened this morning or what may happen tomorrow. This is
normal. Once you notice, bring your attention back to your breath.

No matter how many times you get distracted, there is no need to feel
frustrated. The entire objective of these practices is just to notice what is
happening. Continue in silence for two minutes. Once you finish, pause to
notice how everyone feels!

2. Before closing, encourage the group to try these different breathing practices
when they are experiencing moments of stress or sadness. Just like the
‘Emotional Detective’, ask them to examine any effects on their inner
experience. Does one breathing practice work differently than another? What
feels best for them? Encourage them to experiment with which feels best—
and then keep practicing the ones they Llikel



5.7d Gender Lifelines

Competences

The participant;

- explains how socialization affect behavior as a male or females.

Activity

Divide students into two same-sex groups—one of girls and one of boys. Ask both groups
to think about how girls and boys are treated and how they are expected to behave.

For example, during childhood, a girl may be made to wear dresses and a boy to wear
trousers. The girl may have to take care of younger siblings, and the boy may be able to
play football. Perhaps the girl does household chores or is forced to stay home from
school, whereas her brother can go. Perhaps she sleeps on the floor or gets less food.

At what age do girls and boys start attending school? At what age do they each stop
attending school? Do girls leave earlier than boys? Why? Are their opinions valued more
or less than boys'?

Assign each group an area of the chalkboard. Have each group make two columns: one
column titled “age” and the second column either “girl" or "boy” (to match the group).
Under the “age” column, the first entry should read O-5 years. In the second column,
there should be a description of a girl's or boy's life during these years. Ask each group to
record the lifeline in five-year increments, up to age 20, for their own sex.

Ask each group to present their lifelines to the other group. Lead a discussion about why
there is a difference in the way girls and boys are brought up. Emphasise the point that we
teach girls to behave in different ways than boys.

Explain the difference between sex and gender. Explain that sex is determined
biologically—it is how we are born. Gender is determined by the social roles that the
culture and community impose on individuals. Sex is what we are born with and cannot be
changed. Gender is what society teaches us about how we should behave based on our
sex, and it can be changed.

Ask if everyone understands the difference. Why is it important? The culture in which girls
and boys grow up determines their quality of life, given the difference in opportunities
offered to them.

Ask students how they feel about the differences between the two lists. Ask students
for suggestions on how the school could work to change limiting cultural roles for girls
and boys. (Make note of the suggestions that receive majority approval from the group.
Put them in the school suggestion box, or give them to the Good School Committee.)
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5.7e Slap, Clap, Snap

Competences

The participant;

- describes the difference between sex and gender

Activity

Explain that we are going to play a quick game to help understand the gender-based
roles that girls and boys are expected to live by. The game is called “Slap, Clap, Snapl’
Everyone will perform these three actions in a row. First sltap your lap, then clap your
hands, then snap your fingers. Practice a few times to develop a rhythm.

Stand in the middle of the room and explain that at any point in the slap-clap-snap
rhythm you will point to a person and either say “girl" or “boy”. The person you point to
must name a career that a girl/boy may grow up to have, a behaviour or personality trait
that is acceptable for a girl/boy in your school and community, or work that is assigned
in your school for a girl/boy. Participants must be quick and say the first thing that
comes into their minds, before the group’s rhythm gets back to “slap”. For example:

If you say "boy”, the participant might say “aggressive”.
If you say “girl”, the participant might say “quiet”.

If you say "boy”, the participant might say “doctor”.

If you say “girl”, the participant might say “nurse”.

Ask a volunteer to write down what people say on the chalkboard under two headings:
“girl" and "boy”. At the end of the exercise, you should have a list of careers, chores and
characteristics the group considers acceptable for girls and for boys.

Once everyone has had a turn, compare the two lists. Ask the group what this means
about the opportunities open to girls. Erase the titles and reverse them, writing “girl" on
top of the "boy” list, and “boy” on top of the “girl" list. Could girls do or be the things
that you have said boys can do or be? Could boys do or be the things that you have said
girls can do or be?

Ask the group how opportunities for girls and boys can be made more equal. What
are some specific things that students and teachers can do to create a fair learning
environment?

Possible suggestions include:
Have an equal number of girl and boy class leaders or prefects.

Give girls counselling if their parents are pressuring them to drop out or go to
school late because of chores they must do at home.
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5.7f Girls and Boys

Competences

The participant;

analyses the perceived differences between boys and girls

Activity

Divide into same-sex groups. Have the boys make a list of all the good things they can
think of about being a girl. Have the girls make the same list about being a boy.

Ask them to present their ideas. The other participants can add anything the group may
have forgotten, provided there is a general agreement that the suggestion is a good one.

Discuss the advantages of being a girl or a boy. s it always fair? Does one sex have to be
better than the other? Is different the same as better? Can we respect the differences
between girls and boys and give them equal opportunities? What would this look like?

5.79g When a Girl Does . . .

Competences

evaluates the existing stereotypes and how they affect the way
women and girls are perceived in society

Activity
Write the following statement on the chalkboard:

Whena girll X, sheissaying Y .

You can substitute X for any number of things, such as, walks down the street alone at
night, accepts a soda, drinks alcohol, wears trousers or agrees to come to a boy's house.
Have at least five such statements in mind, though you will only write one statement on
the board at a time. Leave the second part of the sentence blank.
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Have every person in the room write down the remainder of the sentence on a piece of
paper, based on what they believe. Collect the boys’ papers in one envelope and the girls’
in another. Read all the answers from the boys, and write them on the chalkboard. Then
read all the answers from the girls, and write them on the chalkboard. Alternatively, you
can ask for people to volunteer their thoughts and discuss them one by one.

Encourage discussion about how girls and boys interpret actions differently and why that
might be. Ask if some responses are based on incorrect or limiting assumptions about girls.
How can we change those assumptions? Repeat the exercise with each statement until
you run out of time.
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STEP 1: Monitoring Checklist

[ Activity 5.1: Plan your activities for Step 5, and introduce Step 5 to the
school community.

Date Completed:

What You Did:

Challenges:

Successes:
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O Activity 5.2: Create a positive psychological learning environment by
introducing students to life skills for believing in themselves and each other.

Date Completed:

What You Did:

Challenges:

Successes:




O Activity 5.3: Increase opportunities for student leadership and voices in
the creation of a positive learning environment.

Date Completed:

What You Did:

Challenges:

Successes:




O Activity 5.4: Create a new Code of Conduct to ensure an equitable
learning environment.

Date Completed:

What You Did:

Challenges:

Successes:




O Activity 55: Create a student referral directory to ensure a supportive
learning environment.

Date Completed:

What You Did:

Challenges:

Successes:
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O Activity 5.6: Take the first steps in improving the physical learning
environment.

Date Completed:

What You Did:

Challenges:

Successes:




O Activity 5.7: Prepare for and implement the Good School Morning for
Step 5.

Date Completed:

What You Did:

Challenges:

Successes:
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O Activity 5.8: Organise a one-week campaign to increase community
engagement in the school's learning environment.

Date Completed:

What You Did:

Challenges:

Successes:
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Code of Conduct Template

1. Mission
> Multiple drafts completed in Step 1, Leadership Workshop 1, Module 1.5.

> When refining, keep in mind the language in Step 3, Leadership Workshop 3,
Module 3.1, about how a Good School addresses the “social, cognitive and ethical
development of students’.

2. School Standards
> Created in Step 4, Activity 4.7.

3. Student Bill of Rights
> See Code of Conduct Samples in Step 5, Tools & Materials.

4. Responsibilities
4.1 Teachers' Responsibilities
4.2 Students’ Responsibilities

4 3 Parents’ Responsibilities
> For all, see Code of Conduct Samples in Step 5, Tools & Materials.

5. Dress Code
> See Code of Conduct Samples in Step 5, Tools & Materials.

6. Behaviour and Discipline Guidelines

6.1 Prohibited Student Conduct
> Created in Step 4, Activity 4.7.

6.2 Disciplinary Procedures and Consequences
> Created in Step 4, Activity 4.7.

7. Anti-violence Commitments

7.1 Positive Discipline Statement
> Can be created by reworking the Positive Discipline Commitment Letter in Step 4,
Tools & Materials.

7.2 Corporal Punishment Policy
> Sample provided in Step 4, Tools & Materials.
> Ideas gathered from students and teachers in Step 4, Activity 4.2.

73 Peer Violence Policy
> Sample provided in Step 2, Tools & Materials.
> Ideas gathered from students and teachers in Step 4, Activity 4.8.

74 Sexual Violence Policy
> Sample provided in Step 2, Tools & Materials.
> Ideas gathered from the Good School Committee in Step 2, Activity 2.4.




8. Equal Opportunity Commitments

8.1 Equal Opportunity Statement
> Can be created by reworking the “Equal Opportunity Commitment Letter” in Step 3,
Tools & Materials.

82 Gender fairmness Policy
> Sample provided in Step 2, Tools & Materials.
> Ideas gathered from students and teachers in Step 3, Activity 3.7.

9. Methods for Reporting Violations
> See Code of Conduct Samples in Step 5, Tools & Materials.

10. Dissemination of the Code of Conduct
> See Code of Conduct Samples in Step 5, Tools & Materials.




98

@©

Code of Conduct Samples

This document provides a description and ideas for all Code of Conduct sections that have
not previously been worked on within the Good School Toolkit.

Student Bill of Rights

This section lists the rights that students have while on school property. (You may also
want to include a section on what rights teachers have at your school.)

For example:

The right to learn without being disrupted by others.
The right to a safe, clean and healthy learning environment.
The right to be free from harassment by peers and staff.

The right to know the charges against you in a disciplinary situation and to speak on
your own behalf .

The right to knowledge of school rules and explanations of those rules.

The right to a high quality education that supports the cognitive, social and ethical
development of students.

The right to express an opinion, as long as it does not incite or promote violence or
violate the rights of others.

Responsibilities
Teachers' Responsibilities
This section lists what all teachers are expected to do.

For example:

Maintain a climate of mutual respect and dignity.

Be prepared to teach.

Assign appropriate homework, and mark it on time.

Demonstrate interest in teaching and concern for student improvement.

Know school policies, rules and regulations, and enforce them in a fair and consistent
manner.

Refrain from the use of corporal punishment when disciplining students.

Look for positive ways of disciplining students and ways to encourage good behaviour.
Communicate to parents and students your expectations of students.

Create a classroom discipline plan.

Build good relationships with students, parents and other staff.

Listen to students, and counsel them when they have problems.

Act as a role model.
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Students’ Responsibilities
This section lists what all students are expected to do.
For example:

Respect the property and other members of the school.
Be punctual.

Be actively involved in class discussions, work and any other activity that needs
student involvement.

Complete homework on time.
Avoid malpractice during tests and examinations.

Deliver to parents/quardians circulars, reports and any other communications from
school.

Be familiar with and abide by all school policies, rules and regulations.
Maintain personal cleanliness, and follow the dress code.

Protect the school’s reputation.

Parents’ Responsibilities

This section lists what all parents are expected to do.
For example:

Recognise that the education of children is a joint responsibility of the parents and
the school community .

Send children to school ready to participate and learn.

Ensure children attend school on time, every day.

Know the school rules and help children follow them.

Build good relationships with teachers and other parents and students.

Get involved in promoting the school.

Dress Code

This section specifically explains the required student dress code, or references related
documents.

For example:

All students at our school are expected to follow the published guidelines with regard to
their dress and appearance.
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Methods for Reporting Violations

This section describes the right and responsibility of all to report violations of the Code of
Conduct, including complaints about the implementation of the Code of Conduct itself.

For example:

School personnel, students and others shall report any violations of the school Code

of Conduct. Parents are also invited to advise the school of concerns they have regarding
their children and the Code of Conduct. All persons have the responsibility to report

a violation or crime to the proper school authorities. In addition, any parent, guardian,
student or teacher who has cause to take issue with the implementation of this Code of
Conduct may request a meeting with the head teacher and the other parties involved and
will be given a fair hearing. Everyone shall be allowed due process and to present their
version of events in the case of an infraction.

Dissemination of the Code of Conduct

This section describes what the school will do to make others aware of the Code of
Conduct.

For example:

Introduce the Code of Conduct to each class and explain its contents.

Provide a copy of this document, or a summary of it, to every student at the
beginning of the year.

Provide a copy of this document, or a summary of it, to every new student who
enrols during the year.

Ensure that every student takes a copy home to their parents to be read and
understood by the parents.

Provide a place for both student and parent to sign the document, saying they have
read and understood its contents and agree to abide by it.

Make copies of the Code of Conduct available in the head teacher’s office to all
persons upon request.
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Student Referral Directory

Organisation: Contact Person:
Location/Address: Phone No:
Services Offered: Comments:

Organisation: Contact Person:
Location/Address: Phone No:
Services Offered: Comments:

Organisation: Contact Person:
Location/Address: Phone No:
Services Offered: Comments:

Organisation: Contact Person:
Location/Address: Phone No:
Services Offered: Comments:
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Physical Survey Form

Classrooms
(inside)

Positive Features Improvements Potential Skills and

Needed Resources Qualities

Classrooms
(outside)

School
buildings

(roof, gutters,

etc)

Toilets

Security

Compound
(in general)

Compound
(pitch)




Positive Features Improvements Potential Skills and
Needed Resources Qualities
Decorations
Offices
Teachers'
Quarters
Staff Room

Eating Areas

Sick Bay

Rubbish

General
Cleanliness

Other

1q




O,
Things You Can Do without Money

Ways to Improve a School’s Physical Learning Environment

Clean

Keeping your compound clean is very important for keeping your environment beautiful.
Here are some ideas:

Manage rubbish. Be sure to pick up rubbish every day from the compound. Make
rubbish bins or piles so that all rubbish is in the same place and burned or disposed of
properly. Remember, for the safety of your students and staff, do not burn plastic
trash.

Consider composting trash that is natural. Extra food stuffs, such as peels from
potatoes or bananas or rotten fruits or vegetables can be disposed of in a designated
place. When it is mixed with the soil and left to decompose, it becomes a very good
fertilizer for your school garden (or any other green area in the community).

Consider recycling. Set up containers or areas where you can collect items Llike plastic
bags, water bottles or other reusable items. You can either create ways to reuse the
items in your school or locate a local organisation that collects recyclable materials.

Sweep and organise classrooms every day. This means keeping books in order and in
one place in the classroom, straightening up and cleaning desks, sweeping the floors
and walls, cleaning dusters and chalkboards and throwing rubbish in its proper place.
You can hold contests for the smartest class on a weekly, monthly or per term basis.

Clean the latrines. In many schools, students are afraid to go to the toilets and often
improvise by going to the field to avoid using them. If you cannot afford to cement

or paint them, there are still many things you can do to make them clean and safe.
Clean them every day. If possible, provide covers for the Latrine holes. These can

be made with scraps of wood or iron sheets. Covering the toilets keeps flies from
spreading germs and keeps bats from entering the dark places inside. Make sure there
are separate toilets for girls and boys and that there are doors, curtains or other ways
to maintain privacy.

Facilitate sanitation. If you are unable to provide sanitary items for girls who are
menstruating, be sure to at least provide a private place near the latrines where they
can have access to soap and water.

Provide water for washing hands and drinking.
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Decorate

There are many ways to decorate your school. Here are some ideas:

Display students’ work on the walls. This can be artwork, drawings or class
assignments that are especially well done. Hanging up students’ work signals to
students that they are special and important.

Create colourful posters for the classroom to display classroom rules, school mottos
or standards.

Use naturally found materials (wood, banana bark, etc.) to make decorations for your
classroom.

Paint or draw murals on visible walls.

Meake banners out of scraps of material or sisal sacks and hang them in your
classroom.

Fix Up the Compound

Keeping the area surrounding the school attractive and safe gives a positive impression to
newcomers and a feeling of security and comfort to school members. Here are some ideas:

Plant trees, flowers and grass.
Cultivate a garden.

Uphold your standards by posting small signposts or posters with relevant school
messages, such as “no littering”, “respect the environment”, etc.

Provide designated places for students to socialise and rest. This can involve clearing
an area of the compound for a pitch or cleaning up space under trees so students
have a place out of the sun to relax.

Secure

Many stakeholders are concerned about the security of their school and feel
overwhelmed when they think about the costs of fencing the compound; however, there
are alternatives. Here are some ideas:

Create a live fence by planting thorny bushes around the perimeter of your school
to prevent people from entering or leaving. If you have a little money, fence only the
most troublesome parts to prevent theft, vandalism and trespassing.

Identify the high-risk areas—places where students may be vulnerable to sexual
violence or bullying, or places where they might be tempted to make poor choices.
These are often hidden places, areas with poor light, out of sight from the classrooms
or offices, behind bushes or in other secluded areas. ldentify ways to make these
places safer, perhaps by trimming bushes, blocking access or increasing patrols by the
guard or a teacher.
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School Pride Day Sample lnvitation

School Pride Day

Invitation

school

invites you to our

SCHOOL PRIDE DAY

on

date/time

Please join us for a day of work, fun and celebrationl The entire school community will
be coming together to help clean and decorate our school. In addition, there will be
entertainment by the students and exhibits of their school work!

Join usl After all, it's your school tool
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School Pride Day Sample Request Letter

Dear:

Greetings from
Schooll

We hope this letter finds you well.

We are writing today to tell you about an exciting event. As you know, our school is
working very hard to create a better learning environment for students and to be a place
the entire community can be proud of .

As such, on we are holding a School
Pride Day. This is a day when everyone in the school community is coming together to help
clean up our school, decorate it and celebrate how smart it is.

We are asking if anyone in the community has any resources they can donate to help us
improve our compound. We are looking for any materials, such as paint, nalls, iron sheets,
sand, cement, flowers, grass, trees—anything at all that might be used to help make our
school more beautiful. Even small contributions would be most appreciated.

Additionally, if you do not have any resources, perhaps you have a special skill or talent
that you can donate for the day. Please let us know if you can donate a day of labour to
paint or construct or make bricks. Perhaps you are an artist or a craftsperson who can help
decorate the school. Please inform us of your special talents!

Please contact at the school to arrange for

your donation. The number is

We thank you so much for helping to make

School a Good Schooll After all, it's your school tool

Very sincerely yours,

Head Teacher
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